This exploratory conceptual content analysis describes the published school library advocacy literature in the United States from 2001-2011. In 47 articles, the advocacy efforts undertaken, the responsible parties, the target populations, and goals and reasons for advocacy were examined. In all, 372 separate advocacy efforts were found. Of these, 168 efforts outlined tangible results of advocacy efforts while 204 efforts described strategies or techniques for advocacy but did not identify an outcome. The general school community was the most predominant target population for advocacy. Advocacy efforts specifically targeting school administrators and teachers were an infrequent target. The advocacy goal mentioned most frequently in the literature was enhancing awareness. Most (83%) advocacy activities were initiated by school librarians or an individual in the school library field. School library researchers should address the dearth of empirical and theoretical work on both the practice and impact of advocacy on the profession.
Introduction
Advocacy for the profession is a topic of discussion in many education related fields, including school counseling (Myers & Sweeney, 2004; Myers, Sweeney, & White, 2002) , health education (Tappe & Galer-Unti, 2001 ), music education (Mark, 2005) , and physical education (Boyce & Rikard, 2008; Gard & Wright, 2001 ). There is a significant body of practitioner literature about school library advocacy. However, a thorough search of multiple databases revealed only one empirical article on school library advocacy (Ewbank, 2011 ). It appears that the topic of school library advocacy is virtually unanalyzed. Through an exploratory conceptual content analysis, this article describes themes and concepts in the United States published school library advocacy literature between 2001-2011. Advocacy is defined as "a kind of political action addressed to a governing body with the aim of influencing public policy outputs" (von Winter, 2011, p. 29) . Several library associations have developed expanded and contextualized definitions of advocacy. These definitions are provided in Table 1 .
This study utilizes AASL's operational definition of advocacy. The American Association of School Librarians' definition is primarily concerned with building partnerships and alliances so that others may act on behalf of the school library program. The AASL's focus on advocacy is in response to the declining rate of school librarians in the United States, where only 64% of K-12 public schools in the United States employ a state certified librarian (http://keithcurrylance.com/2010-national-statistics-on-librarian-positions-by-school-district/) and in some areas of the country, the percentage is markedly less.
The American Library Association (ALA) and the American Association of School Librarians (AASL) advocate for school libraries and librarians at the federal level. Advocacy around the pending reauthorization of the Elementary and Secondary Education Act (also known as No Child Left Behind), U.S. federal legislation that greatly influences education policy in the United States, is one example. The associations also advocated for maintaining dedicated funding for the national Improving Literacy through School Libraries program, which establishes U.S. state goals of having a school library staffed by a licensed school librarian in each public school, and allows state and local professional development funds to be used for recruiting and training school librarians (http:// www.ala.org/advocacy/advleg/federallegislation/eduleg/schoollibraries).
Furthermore, the ALA worked with Rep. Jack Reed (Democrat, Rhode Island) and Rep. Raul Grijalva (Democrat, Arizona) to re-introduce the Strengthening Kids' Interest in Learning and Libraries (SKILLS) act in 2011. This is one of the most recent advocacy attempts by the American Library Association (ALA, 2011a) . Other national advocacy initiatives recently taken up include President Barack Obama's proposed American Jobs Act (ALA, 2011b) , which allocates USD$30 billion for K-12 education. Some of the funds can be applied to school libraries and librarians. Another advocacy initiative involves the U.S. National Broadband Plan, preserving E-Rate funding (a discount provided to schools and libraries for telecommunications). The American Library Association actively solicited comments and feedback regarding the formation of a national Digital Literacy Corps (ALA, 2012) .
Despite the focus on advocacy, in almost every state in the U.S., school librarian eliminations continue (http://goo.gl/maps/vEkH). There is a dearth of research on whether advocacy increases the likelihood of retaining librarian positions and promotes the value of the school library program staffed by a credentialed librarian. The impact of school library advocacy by individual school librarians or other stakeholders is not known. Furthermore, the impact of library associations' advocacy for the profession remains unexamined. An exploratory content analysis of the current literature is the first step in analyzing the phenomenon of school library advocacy.
Problem statement
To date, the literature on school library advocacy has been unanalyzed. Julien, Pecoskie and Reed (2011, p. 19) contend that "[content analysis] research… can be expected to motivate discussion about progress in the area and about ways in which to promote further growth in directions agreed upon by the scholarly community. Researchers can identify models to improve their work and identify trends". This study aims to establish an understanding of school library advocacy as outlined in the current literature. A study such as this has not been undertaken, and thus may provide a needed perspective as scholars in the field continue to explore school library advocacy. The research questions guiding the study are:
1. What advocacy efforts are being undertaken? 2. Who is responsible for advocacy? 3. Who are the target populations of advocacy? 4. What are the goals of advocacy? 5. What are the reasons for advocacy?
Literature review

Organizational evolution as a framework for advocacy
Advocacy is one of the means that humans have developed to intervene in the evolutionary processes of organizational systems (March, 1994) . Organizational systems evolve when there is disequilibrium in their environments (Baum & Singh, 1994) . When organizational systems question the assumptions, policies, and values that led to a problem, learning through change occurs with repeated attempts are made to solve a problem. Advocacy is a problem-solving process for the entire system. When actors encounter a threat to the library program, they sometimes attempt to solve this problem with advocacy activities.
However, advocacy can be an uphill battle. Barriers to change in schools include the failure to recognize the vulnerability of the change process to powerful cultural influences (Dooley, 1995) . Organizational culture consists of "deeply embedded patterns of organizational behavior and the shared values, assumptions, beliefs, or ideologies that members have about their organization or its work" (Peterson & Spencer, 1991, p. 142 ).
The U.S. public school system is multi-layered and multi-faceted. Federal policies propel change at the national level, individual states are responsible for implementing change, and within states, local entities (school districts) manifest this change and make decisions about how to best educate students. This results in a complex organizational system in which advocacy is undertaken. There are instances of advocacy at the federal, state, and local levels. Most individuals have had some interaction with the public school system (most commonly as a student), and therefore have a stake in creating its culture. However, this is one of the many factors that give rise to citizens being interested in its values and how it plays out in the societal context. For example, citizens may be interested in the success of the public school system as a driver of economic development or as a facilitator of democratic values. Citizens may be interested in advocacy for school libraries for these and other reasons. Therefore, organizational evolution is a complex enterprise in the U.S. public school system, as it is made up of many separate entities. Individuals may be interested and engage in advocacy at the local, state, or federal level.
Research on advocacy for the professions
Numerous educational researchers have studied the role of advocacy in their respective professions. This section will review the existing literature on advocacy for similar professions, including school counseling, health education, music education, physical education, and school libraries. These professions are analogous to school librarianship because they are often marginalized within the K-12 public school system (Dodds, 2006; Elpus, 2007; Myers & Sweeney, 2004) and are among the first positions to be eliminated when a financial crisis occurs.
School counseling has a robust empirical literature base on advocacy for the profession. The American Counseling Association endorsed its advocacy competencies in 2003 (http://www.counseling.org/Resources/ Competencies/Advocacy_Competencies.pdf). The competencies have three levels: the client/student level, the school/community level and the public area level, where "advocacy… requires the use of technology skills, an understanding of systems, and the ability to develop relationships with various constituencies" (Ratts, DeKruyf, & Chen-Hayes, 2007) .
The school counseling profession has a long history of client advocacy rooted in social justice (Kiselica & Robinson, 2001 ). In 1997, Eriksen highlighted the dearth of research on advocacy relative to the counseling profession. As a result, more attention has turned to advocacy in the counseling literature. Eriksen (1999) then conducted a study to define an initial understanding of counselor advocacy. She interviewed 28 counseling professionals who were advocates. The counseling professionals indicated two elements essential for advocacy: first, that counselors use the same attributes in advocacy that make them excellent counselors (such as relationship-building, effective communication, and inclusiveness), and second, that a clear sense of professional identity be established. Since Eriksen's initial study, various studies on school counseling advocacy for the profession have been conducted (e.g. Clemens, Shipp, & Kimbel, 2011; Dodson, 2009; Field & Baker, 2004; Holmberg, 2012; Kircher, 2007) .
Furthermore, Myers and Sweeney (2004) conducted a national survey on advocacy for the counseling profession. They anticipated that the (2005) http://www.ala.org/ala/mgrps/divs/aasl/aaslissues/advocacy/definitions.cfm
Advocacy is the on-going process of building partnerships so that others will act for and with you, turning passive support into educated action for the library media program.
results would help to form a baseline against which future advocacy activities could be analyzed. They found that counselors believed that the lack of public understanding about what counselors do was an important issue. This survey was modified for use with school librarians (Ewbank, 2011) . School librarians (N = 381) were surveyed regarding present advocacy efforts, needs, obstacles, and successful methods. Almost all respondents testified to the importance of advocacy for the profession. However, only half of the respondents reported engaging in advocacy activities. Respondents who reported position or funding threats were more likely to advocate and perceive a greater level of success in their advocacy efforts. The most frequent obstacles to advocacy were lack of time and lack of awareness. In physical and health education, little research on advocacy is available, although many studies have policy implications (Dodds, 2006) . This is analogous to school librarianship in that the oft-cited "impact studies" (see http://www.lrs.org/impact.php) are not about the study of advocacy itself but rather, advocacy seems to be a secondary rationale for the studies, in that the studies demonstrate the importance of school libraries through evidence that ties them to desired outcomes in education, such as higher test scores, which can then be used to influence policymakers. Those studies that do have policy implications cite the relationship between physical activity and student achievement (Stanec, 2008) , the justification of physical education through using neuroscience (Berg, 2010) or the importance of physical education policy on public health (Blankenship & Solmon, 2004; Trost & van der Mars, 2009) .
In music education, little research has been conducted on advocacy but there are numerous practitioner articles about advocacy (e.g. Benham, 2011; Block, 2010; Hill, 2002; Mark, 2005; Thickstun, 2011) . Mark (2002) chronicled the history of music education advocacy. Elpus contends that "we, as a profession, have been unable to relent in our efforts to convince the policymakers at the local, state, and national levels of the importance of music education in the schools" (2007, p. 13) .
In the school library literature, advocacy is a frequent topic. A review of the practitioner literature on school library advocacy consists of strategies and techniques for advocacy (e.g., Bush, 2007; Leverett, 2001; Schuckett, 2005; using evidencebased practice as an advocacy tool (e.g. Asselin, 2002; Braxton, 2003; Loertscher & Todd, 2003; Logan, 2006; Todd, 2003 Todd, , 2006 Todd, , 2008a Todd, , 2008b and reports of successful advocacy initiatives (e.g., Giambra, 1998; Kenney, 2008; Russell, 2004) .
The literature on advocacy for the counseling, music education, and physical education professions mirror common issues in school librarianship. For example, a common complaint among librarians is that policymakers and other stakeholders do not understand the importance of a school librarian , which music educators describe as an issue for their profession as well. Similarly, physical education professionals have attempted to convince policymakers about their importance by developing a corpus of literature that links physical education with student achievement and public health. In the section that follows, we illustrate how a similar case is made for school libraries and certified librarians through research.
The case for school libraries
A significant body of literature, spanning nearly fifty years, indicates that school librarians and school library programs have an impact on student achievement (Gaver, 1963; Ireland, 2001) . Since 1993, a number of studies have demonstrated that a well-developed school library program staffed with a qualified or credentialed school librarian has a positive impact on student achievement. These studies represent a body of evidence that advocates frequently draw upon to demonstrate the value of school library programs (see http://library.mansfield.edu/ impact.asp and http://www.lrs.org/impact.php for an accounting of these studies). Several of these studies are reviewed in this section.
Perhaps the most drawn upon studies are those that correlate school library staffing with increased student achievement. The New York (Small, Shanahan, & Stasak, 2010) study found that elementary students in schools with a certified school librarian were more likely to achieve higher scores on English Language Arts standardized tests than their counterparts in schools without certified librarians. Similar results were found in Illinois (Lance, Rodney, & Hamilton-Pennell, 2005) , Michigan (Rodney, Lance, & Hamilton-Pennell, 2003) , Ontario, Canada (Ontario Library Association, 2006), California (Farmer, 2006) , and Iowa (Rodney, Lance, & Hamilton-Pennell, 2002) .
There is also evidence that collaboration between the librarian and classroom teacher is positively correlated with student achievement. Several studies demonstrate that access to current and quality library materials have an impact on student achievement. The Illinois study (Lance et al., 2005) found that students who had access to newer library collections had higher test scores. These results were also found in Texas (Smith, 2001) and Iowa (Rodney et al., 2002) . Flexible scheduling, meaning that students visit the library for "just in time" learning rather than at scheduled times throughout the week, is also a factor in student achievement. Both Illinois (Lance et al., 2005) and California (Farmer, 2006) studies found that flexible scheduling was a predictor of higher reading scores on standardized tests.
Finally, the most recent school library studies at the time of this writing were conducted in New Jersey (Todd, Gordon, & Lu, 2012) and Pennsylvania (Lance & Schwarz, 2012) . In New Jersey, this qualitative study researchers found that school librarians contribute to student success by supporting curriculum standards, including students' information literacy and students' familiarity with the research process. Librarians provide guidance on the ethical use of information and technology, and promote and foster reading as an avenue for learning (Todd et al., 2012) . In Pennsylvania, the researchers found that students were two to five times more likely to score in the advanced range on state reading and writing tests if the library was well-stocked and headed by a credentialed librarian. This was true for students across socioeconomic and demographic factors (Lance & Schwarz, 2012) .
Taken together, this research base provides ample evidence for the contribution of school library programs to student achievement. This research has been used extensively in advocacy campaigns to demonstrate the need for a library staffed by a credentialed librarian in every school. ALA's Add it Up: Libraries Make the Difference in Youth Development and Education campaign (http://www.ala.org/advocacy/advleg/ advocacyuniversity/additup) provides a database of this research to assist advocates in making the case for school libraries.
Method
Content analysis has been used extensively in library science, for example, to analyze web pages (Haas & Grams, 2000) , examine the transformation of librarian jobs over time (Croneis & Henderson, 2002; Lynch & Smith, 2001) , and to examine problem statements in the library literature (Stansbury, 2002) . Marsh and White (2006) describe content analysis in library science as a "highly flexible research method (p. 22)" that uses a rigorous and systematic approach to analyze documents obtained or generated during research.
Conceptual content analysis, the methodological approach of this study, is the examination of concepts within a corpus of text. This type of content analysis involves tallying and quantifying the presence of concepts, either implicitly or explicitly stated (Beile, 2009; Busch et al., 2005; Krippendorff, 2004) . Conceptual content analysis is appropriate for studies that are explanatory or descriptive in nature and when there is a theoretical reason to believe that meaning is embodied in the text units to be studied (McTavish & Pirro, 1990) . This study attempts to describe the current landscape of school library advocacy literature; therefore conceptual content analysis is an appropriate method.
The first step of this exploratory content analysis was to conduct a search of the published scholarly and practitioner literature related to school library advocacy. The search was limited to literature generated in the United States between 2001 and 2011, using the adoption of the U.S. No Child Left Behind Act (NCLB, 2001) as the latest demarcation of a distinct era of educational reform characterized by high-stakes accountability (Valli & Buese, 2007 ) and defined as a major restructure and change of the core aims of education (Hanson, 2001) .
The databases Education Resources Information Center (ERIC), Google Scholar and the Wilson Library Literature & Information Science Index were searched. A total of 63 U.S. publications were found in the two databases using the keywords "school libr* advoc* and teacher libr* advoc*" with publication dates between 2001 and 2011.
Next, the articles were organized into nine categories (see Appendix A for a full accounting of the articles) outlined in Ewbank (2011) . Table 2 describes the categories.
A sample of the data set (one article from each of the nine categories) was used to construct a conceptual matrix. Each article was mapped to identify the advocacy effort, the goal, the stakeholder, and the result. Articles were viewed holistically prior to quantifying and tallying the results. See Table 3 for an example of this method.
After developing the conceptual matrix with the sample of nine articles, it was applied to the entire data set. As the data were analyzed, it became evident that some articles referenced advocacy but did not fit the operational definition provided by the American Association of School Librarians. Those articles that did not fit the definition were excluded from the study and the final data set totaled 47 articles.
After applying the conceptual matrix, each article was analyzed for the advocacy efforts undertaken, the responsible parties, the target populations, goals and reasons for advocacy within the literature. The results of this analysis are provided in the next section.
Results
What advocacy efforts are being undertaken?
In all, 372 separate advocacy efforts were found within the data set. Of these, 168 efforts outlined tangible results of advocacy efforts while 204 efforts described strategies or techniques for advocacy but did not identify an outcome. The advocacy efforts were separated into two phases: planning and acting, where "planning" identified efforts that were passive in nature and "acting" identified efforts that were active in nature. However, 36% (n = 133) of the efforts could not be categorized as planning or acting. Table 4 shows the frequency of each type of effort.
Who is responsible for advocacy?
Among 372 distinct advocacy efforts, 64% (n = 238) were undertaken by school librarians. Over 83% of the total efforts were conducted by an actor connected to the school library field (school librarians, professional organizations, and pre-service school librarians). Table 5 shows the frequency of responsible actors.
Who are the target populations of advocacy described in the literature?
The school community in general (n = 78, 21%) was the most predominant target population in the literature. The school community includes administrators, staff, teachers, and students and is described in general terms in the articles analyzed. Legislators or politicians (n = 66, 18%) were also a frequent audience. School librarians were also a target population for advocacy. Overall, 60 specific efforts (16%) did not specify a target population. School administrators, specifically, were a target population of 9% of the efforts and teachers, specifically, were targeted in 3% of the efforts.
What are the goals of advocacy described in the literature?
The advocacy goal mentioned the most frequently in the literature was enhancing awareness (n = 118, 32%). Specifically, the reasons for enhancing awareness were involved in keeping the general school community informed (n = 30), using various communication tools, such as websites, blogs and written communication (n = 21), improving legislators' understanding (n = 13), having events such as library days and story festivals (n = 12.), and attending meetings and presentations (n = 11). The general value of the school library (n = 53), understanding of the library program (n = 41), and the positive impact of school library program (n = 24) were talking points for the goals of advocacy.
Creating relationships was the second most prevalent goal in the literature (n = 64, 17%). This goal included collaborating with principals and teachers (n = 18), belonging to a professional association (n = 13), a strong communication network with other librarians within the district, statewide, and nationwide (n = 11), presenting appreciation and heartfelt gratitude (n = 6), and building relationships with legislators (n = 5).
The next frequent goal of school advocacy efforts was building influence (n = 38, 10%). This goal encompassed presenting at conferences (n = 9), becoming a member in an educational group (n = 7), gathering petitions (n = 7), and forming a group for advocacy (n = 5).
The other goals of advocacy efforts in the literature were providing advocacy tips (n = 27, 7%), strengthening the library program through strategic planning and fundraising (n = 25, 7%), demonstrating quality school library programs (n = 22, 6%), and gathering evidence about library programs make a difference in a school (n = 21, 6%, i.e. gathering the data and analyzing the information).
What are the reasons for advocacy?
We analyzed the reasons for advocacy in each article. Of 47 articles, 27 mentioned a reason for advocacy. The reason for advocacy typically stemmed from a crisis situation, or a perceived deficit in understanding of the role of the school librarian. Articles analyzed reveal that budget reductions (n = 6) or loss of personnel (n = 10) were the primary reasons for advocacy. Reasons for loss of personnel and budget reductions cited in the literature include a lack of understanding about the role of library media specialists as teachers (n = 11) and ambiguous categorization about whether librarians are instructional or support staff (n = 7).
Discussion
The need for empirical work on school library advocacy
Of the 47 articles we analyzed, only one empirical article was found. A dearth of empirical literature in advocacy suggests that librarians and other stakeholders are acting without a sufficient understanding of why or how advocacy works. While the impact studies provide a rich justification for the existence of quality school library programs staffed with a credentialed school librarian, we do not know the effectiveness of advocacy beyond what is reported in the practitioner literature. This absence of empirical research implies that the topic of school library advocacy is undertheorized and could benefit from future studies. It is likely that what is reported in the published practitioner literature is but a small fraction of the advocacy taking place around the United States. A descriptive case study approach (Yin, 2008) may be the best way to tease out the complexities of situations where advocacy is employed. This approach is ideal for understanding complex and contextualized situations. Yin describes four applications of a descriptive case study. First, the method can describe real-life decisions that explain complex causal links. Second, a case study can describe the context in which the decision occurred. Third, it can describe the decision itself. Finally, descriptive case studies can explore situations in which the decision being evaluated has no clear set of outcomes.
In an analysis of 372 specific advocacy efforts, over half (54%) did not identify an outcome. This is consistent with the initial categorization of the literature, which emphasized strategies and techniques for advocacy over reports of what has worked to build and maintain quality school library programs in the face of budget cuts. The literature is full of best practices, but these best practices are not field tested or proven effective, according to the analysis. Perhaps this is because advocacy efforts are context-dependent; it may be difficult or impossible to identify causation. However, using a case study method, researchers may be able to build theory about what works in advocacy and why.
Moreover, the definition of advocacy is not agreed upon in the literature. The original sample contained 63 articles that mentioned advocacy. Of these, 15 articles that did not fit the operational definition of advocacy as established by AASL (2005) were eliminated. This may indicate that the definition of advocacy is not widely accepted in the profession. More research on the definition of advocacy as it pertains to the school library context is needed, and the field would benefit from additional research on how the definition is applied throughout the profession.
The role of the library professional as an actor in advocacy
In the literature analyzed there is an overrepresentation of library professionals as the sole actor in advocacy. In this analysis, 83% of advocacy activities undertaken were initiated by school librarians or an individual in the school library field. A key feature of the AASL definition is "building partnerships so that others will act for and with you." Only 5% of the actors identified in the literature were parents, and just 3% were administrators.
This trend is of concern for school library advocates. Library Power, an initiative in nineteen communities across the United States and supported by the Dewitt-Wallace/Reader's Digest Fund in the late 1990s, demonstrated that advocacy for the tenets of strong school libraries (collaboration, flexible scheduling, inquiry learning, etc.) happened at the coalition level (Zweizig & Hopkins, 1999) . The librarian-principal team partnered with formal entities in the educational community to garner support for the goals of the initiative. In the communities that had broad coalition support, the Library Power initiative was more likely to be sustained (Zweizig & Hopkins, 1999) . This demonstrates that in order for school library advocacy to be successful, it is imperative that the librarian enlists broad support from the community, including principals, teachers, and parents. Librarians cannot sustain advocacy initiatives on their own.
Moreover, Gary Hartzell, a professor emeritus of educational administration and a former school administrator, reinforces the need for school librarians to build influence with administrators and teachers (Hartzell, 2003) . He states, "research shows that association with and support from people at upper levels in the hierarchy enhance a person's credibility and leverage with co-workers; a strong relationship with the principal can help you become more visible while it aids in the development of alliances" (Hartzell, 2003, p.93) . Hartzell (2012) expresses concern that the strategies that school library advocates are currently employing are not working. He suggests a new tactic: advocating for school libraries in preservice educational administration programs and professional associations to which administrators belong (Hartzell, 2012) . To accomplish this, Hartzell suggests that library media faculty publish in refereed journals that educational administration faculty read and developing partnerships with educational administration associations who have a broad reach with practicing K-12 administrators (Hartzell, 2012) .
Another way to explore the phenomenon is to examine both the ALA and AASL competencies for advocacy to see whether preservice librarians are being trained in a manner that is consistent with the AASL definition for advocacy.
The ALA/AASL Standards for Initial Preparation of School Librarians (http://www.ala.org/aasl/files/aasleducation/schoollibrary/2010_ standards_with_rubrics_and_statements_1-31-11.pdf) have a section on leadership and advocacy. In this section the competency states.
Candidates identify stakeholders within and outside the school community who impact the school library program. Candidates develop a plan to advocate for school library and information programs, resources, and services.
When one compares the AASL definition of advocacy to the standards for initial preparation of school librarians there appears to be a subtle yet important difference. While the AASL definition of advocacy asks librarians to "build partnerships so that others will act for and with you," the ALA/AASL competencies for pre-service librarians stop short of asking this of its candidates. It is possible that the ALA/AASL competencies do not go far enough in preparing pre-service librarians to take action, rather than simply identify stakeholders and develop a plan to advocate.
By extrapolation, if school library advocates were applying the AASL definition of advocacy, there may be higher numbers of parents, teachers, and administrators involved in advocacy efforts. By examining the published literature there is much that is unknown about individual advocacy situations. Perhaps those who have successful advocacy programs where individuals are acting for and with librarians are not writing about their experiences. Again, a case study approach may be the best way to unpack individual, contextualized situations where others are acting for and with the library.
Limitations
This article attempts to find a baseline understanding of school library advocacy, using a sample of published articles in the United States between 2001-2011 available via several major databases. The search was comprehensive but not exhaustive. Gray literature and other ephemeral publications (e.g. web sites, conference reports and papers, state newsletters) were excluded from the review. Future research should include a larger data set of international scope that includes gray literature and other ephemeral publications.
Additionally, the study was limited to articles and publications that specifically mentioned the word "advocacy" and aligned with the 2005 AASL definition. However, there is a body of literature that reports on specific aspects of advocacy (such as collaboration efforts and building partnerships) that was not studied in this exploratory conceptual content analysis. Future studies should seek to broaden the scope of data collection to include publications about specific aspects of advocacy that may not use the term.
Conclusion
Of special consideration is the dearth of research literature about school library advocacy. Finding one research article published during the ten-year scope of the literature search suggests that the field must mature to include more research on the topic. Additionally, the lack of consensus in a definition of advocacy was another outcome of the study. This suggests that practitioners and researchers both must come to consensus on the true nature of advocacy. The development of a precise definition may assist in developing a more unified front that clearly defines the tactics for the promotion of the school library profession. School library educators must incorporate advocacy education into their curriculum, developing cohesive standards for teaching preservice librarians about advocacy. Practitioners should consider specific, differentiated strategies for targeting school administrators, teachers, parents, and policymakers.
However, without further investigation of the topic, it is difficult to determine what does or does not work in promoting the profession. In conclusion, we hope that this exploratory conceptual content analysis of the existing literature on advocacy in the United States begins a line of inquiry into how advocacy is positioned in school librarianship. Researchers should address the dearth of empirical and theoretical work on both the practice and impact of advocacy on the profession. A better understanding of advocacy for school libraries matters to librarians, teachers, administrators, and most importantly to children and their families.
